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ABOUT THIS BOOK

WE WROTE THIS BOOK BECAUSE WE WANTED TO SHARE
findings from our study, Generation Z Goes to College and
other studies that would help educators, parents, employers,
and students themselves understand Generation Z better.
We wanted specifically to frame this book in the context of
higher education because Generation Z is already in college.
As programs, courses, processes, environments, and initia-
tives adapted to Millennials in higher education, we must be
prepared to do the same for this next generation of students.

This book reports data from 295 sources, and incorporates
findings from the Generation Z Goes to College study, for which
both of us served as the primary investigators. A great deal of
the findings presented in this book are from this study, yet we
heavily supplement them with work from other scholars whom
we cite throughout the book. The statistics, charts, graphs, and
quotations of student perspectives that we do not explicitly cite
come from our study.
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PREFACE

WE STARTED OUR JOURNEY WITH GENERATION Z IN
summer 2013, right before the oldest in this generation
were about to start college. Both of us at the time were working
in a university leadership programs office, putting together pro-
grams, events, and courses for thousands of students each year.
We were fascinated with the new generation of students before
us. No one in higher education was talking about them yet. We
knew if we did not pay attention to changing demographics, the
leadership experiences we designed for these students might
not be relevant.

Thus began our quest of trying to find information about
Generation Z, a task that was quite challenging at the time. For
one thing, very little research was available about Generation Z
in general, with the exception of a handful of resources from
market research agencies. And since this group of students was
just entering college, there was not a base of research about
them in the context of higher education. We decided in May
2014 that it was time to conduct our own study. We spent
months fine-tuning our research design and filling out paper-
work. And as with all other studies involving human subjects,

our project required review and approval. We also logged many
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hours reaching out to create institutional partnerships to gather
participants. We launched the study in August 2014.

Our goal was to learn the styles, motivations, and perspec-
tives of Generation Z students to better work with them. Our
plan was to analyze the data we collected and see what patterns
emerged. Because of our role in supporting students, we hoped
our data would help us answer a number of questions—for
example: What social issues do students in Generation Z care
most about? What motivates them? How do they prefer to
learn? What technology do they use? If our study could shed
some light on these and other issues, we would be better able
to design programs, develop curriculum, set up administrative
processes, create marketing and outreach plans, and advise
these students.

We have written this book as a way to share our findings
and those from other studies to help educators, parents, employ-
ers, students, and anyone else interested in preparing for this
generation as they enter college and adulthood. As with any
other book, keep in mind that here you will get information
from a specific viewpoint. Our perspective is that of two for-
mer student affairs professionals who not only have studied this
generation but also have worked with Generation Z students
directly. We designed the research and looked at the data we
collected in a way that reflects our personal and professional
experiences—and in a way that we hope will be constructive
to others who wish to bring out the best in today’s teens and
college students. Corey is a seasoned professional with twenty
years of experience in higher education, and Meghan is a new

professional coming into the field shortly after graduate school.
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We decided to share some thoughts on our respective gen-
erations separately to give readers a better idea of how each of us
approached Generation Z initially and how we feel about them
now after conducting our research.

Corey

I am a member of Generation X. Growing up, I had to figure
out if I wanted to watch VHF or UHF television channels, my
phones all had cords (some had dials too), and I learned to type
on a typewriter. I was not very informed about world issues,
although I was in high school during the Gulf War. We watched
Channel 1 in homeroom class, and that is about the only place
I got the news.

Technology is not the only thing that has changed. Rela-
tionships seemed different then as well. I would stay up all
night talking to my best friend on the phone because texting
and social media had yet to be invented. Dating meant being
asked out by someone in person or on the phone or taking
the chance of a blind date set up by a friend. There were no
online dating sites or matchmaking services to screen potential
dates, and being able to search someone online before the date
was not an option. As diversity seems the norm today, in the
1980s and 1990s, we were taught that diversity was something
to tolerate rather than celebrate. During my coming of age,
most gay people were in the closet, and the Women’s National
Basketball Association was not even in existence.

College was exciting for me because computers were finally
a bit more mainstream, and I had access to one in my residence
hall computer lab. But we still had to go to the library to read
a journal article, hoping that someone had not misfiled the
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volume and issue we needed. One of the starkest differences
about college then and college today was that a public edu-
cation was very affordable. My tuition was so low at my state
institution that I could make enough money in a summer
job to pay for tuition for both upcoming semesters. With my
resident assistant job and summer work, I was able to leave
college debt free.

Fast-forward twenty years. I have now worked at a num-
ber of colleges, public and private, four year and two year, in
different capacities. I have witnessed the traditional-aged col-
lege population make the transition from Generation X to Mil-
lennials and now to Generation Z. I was just getting used to
Millennials, and now there is another demographic culture I
need to understand. I have to admit that with this new gen-
eration, it is sometimes frustrating to compete with their cell
phones in class, be Google fact-checked during lectures, or get
a very impersonal e-mail in text language the night before an
assignment is due saying something like, “Am sick sorry have to
turn in pper L8.” But I have to check myself and think, “How
can I capture this energy they have for learning?”

Yet it is refreshing to work with students who are informed
and engaged in changing the world. I remember the chagrin I
felt when I let students know about service hour requirements
for our leadership program and a student asked if she could
count the time she spends running her nonprofit toward the
requirements. That day reframed my thinking about service
and community engagement in ways I will always appreciate
As I think about what this generation has to offer in college and
afterward, I am excited and energized, and I feel that we are in
good hands.
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Meghan

Born and raised in the 1990s, I remember computer class being
the best time of the school day and having to tear the perforated
edges oft printer paper. And while Mavis Beacon, the typewrit-
ing software, was supposed to be teaching me typing, there was
nothing that helped me increase my words per minute more
than staying up later than I was supposed to chatting with my
friends on AOL Instant Messenger. Not having a cell phone until
I started high school was pretty much the hardest fourteen years
of my life, and today I'm not sure how I survived that long.

When I went to college, I was looking for the most beautiful
setting I could possibly find and a school with a great reputation
(so I could enjoy my four years and eventually get a great job
after graduation). Eighteen-year-old me was pretty optimistic
when I started at Chapman University in sunny Orange,
California. But twenty-two-year-old me was astounded and
overwhelmed by the thought of student loan payments and
this strange land called “the real world” so many people spoke
of. I knew that graduate school was the path for me to continue
exploring my passions and to narrow in on what my career
would hold.

Little did I know that as I finished my graduate work in
higher education and started my career as a student affairs
administrator, I would come face to face with a new generation
of students: Generation Z. I started to see, and sometimes
became frustrated with, the way they behaved on campus, in
programs, in organizations, and in the classroom. They were so
close in age to my own generation but also so different. They

would attempt to be my friend on social media and message
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me about assignments or meetings, neither act that I would
have ever thought to do as a college student. I found myself not
only sending an e-mail reminder to my student staff about our
meetings but following up with a text message as well to make
sure they showed up. Some students did not understand why I
did not call them back when they called my office and missed
their call. I had to explain that my landline did not have caller
ID, so I would know if they called only if they left a voice mail,
which a majority of the time they did not.

While their frequent and informal communication took me
by surprise, I also realized they are intelligent and motivated to
make a change in the world. Along with that, I found that as
the new cohort of students would soon become the majority in
higher education, there was still much to know and understand.
In my day-to-day work, I interact mainly with first-year stu-
dents who are part of the first wave of Generation Z. The more
I interact with Generation Z, the more thankful and hopeful I
become, knowing this smart, savvy, innovative, driven, respon-
sible, caring, and understanding group of young people will be
taking on the real world soon.



INTRODUCTION

IN 1995, EXCITING THINGS WERE HAPPENING IN THE
world. Pixar released Toy Story, the first completely
computer-generated film.! George Foreman was still known for
his boxing, not yet for his grilling devices.> Basketball superstar
Michael Jordan returned to the National Basketball Association
from retirement.’ That year not only marks the time that the
web had become worldwide,* it also serves as the beginning of
Generation Z, the most recent generation to come of age. In
1995, they were making their first appearances in the world;
today they are making their ways into the halls of colleges and

universities across America.

Why Generation Z?

As Millennials end their reign as the majority in higher edu-
cation, their parents, employers, educators, and advisors are
just figuring out what makes them tick. But what worked for
Millennials might not fit this new generation. To provide the
most effective and beneficial experiences for Generation Z,
it is crucial to know how these students think, what they are
concerned with and care about, and how they prefer to be
engaged.

xxi
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Just as it took time to adapt to working with Millennials as
they entered college (and some are still struggling to adapt),
a whole new generation has shown up with a different set of
needs. Levine and Dean’s Generation on a Tightrope explored
the Millennial generation and helped those in higher education
be more effective in how they worked with and engaged these
students.” Now, with the first wave of Generation Z students
already in college, it is necessary to turn our attention to them.

Looking at Generation Z

Much of the buzz and conversation about Generation Z has
focused on their teen years, not in the context of higher
education. But it is now imperative to be prepared for what
they bring to higher education.

In discussing Generation Z in this book, we have sought
to interpret our data and the results of other social scientists’
research in a way that will provide a better understanding
of this cohort of students and capture their peer personality,
which includes the common age range, common beliefs, atti-
tudes, behaviors, and perceived membership of the group.® Our
goal is to explain and explore trends and similarities within
Generation Z. It is important, however, to keep in mind that
age and time period have effects on generational trends.” As a
group ages, they may grow in and out of trends and behaviors,
and particular events occurring in their lifetimes can shift their
outlook and experiences.

Not every Generation Z student will align with every find-
ing or topic in this book, and thus it is important to recognize
and validate the differences among individuals in this group.
Just because an individual falls within this generation does not
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mean he or she will exhibit all the characteristics of the gen-
eration in its entirety. The trends and behaviors we discuss are
what we see as tendencies of the group, not decrees that every
individual will act in accordance with. Therefore, we discuss
Generation Z in the aggregate to best explain the generation as
a group. We recognize that there are outliers but do not focus on
them. Our hope is to better understand what makes this gener-
ation unique and provide insight into how to best engage these
students during their time in higher education.

Overview of the Generation Z Goes
to College Study

Our Generation Z Goes to College study aimed to uncover char-
acteristics, outlooks, and trends of current college students born
1995 or later as they relate to their experience in higher educa-

tion. We examined:

- Their characteristics, styles, and motivations

- How they learn, engage, communicate, and form
relationships

- Pertinent social issues and outlook on life

The study was approved by the University of Arizona
Human Subjects Protection Program, which is aimed at
protecting human subjects in research studies.

Institutional Partners

In order to include as many college students born in 1995
or later as possible, we cast a wide net to solicit institutional
partners using three recruitment strategies during July and
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August 2014. First, we sent an e-mail describing the study with
a call for institutional partners over a number of professional
e-mail lists in student affairs. These were:

- American College Personnel Association, Commission
for Student Involvement

- National Clearinghouse for Leadership Programs

- National Association of Student Personnel Admin-
istrators, Student Leadership Programs Knowledge

Community
- OrgSync, Administrator’s Club

- 2014 National Collegiate Leadership Conference
Advisor Listserv

- 2014 National Leadership Symposium Participant

Listserv

These lists are connected to associations and events in
which one or both of us are networked, which allowed us
to easily access student affairs professionals at a number of
institutions.

Second, we posted a call for institutional partners on social
media, including the Student Affairs Professional Group on
Facebook (16,300 members) and the National Association of
Student Personnel Administrators Student Leadership Pro-
grams Knowledge Community Facebook (1,300 members).

Finally, we reached out directly through e-mail and
LinkedIn messaging to connect with potential institutional
partners based on our networks. This approach entailed
sending personalized messages to fifty individuals.
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Through this process, we secured fifteen institutional
partners. For each contact person at our partner institutions,
we provided e-mail content and the survey link to forward to
students. Table L.1 lists each institutional partner we sent the
survey link to and details on the population and the sample.

Participants

The Generation Z Goes to College study was conducted
between August and October 2014 and solicited students from
fifteen partner institutions. Students were sent an e-mail from
an administrator in their own institution inviting them to
complete the online survey. Each institutional contact deter-
mined which student populations would receive the survey
link (in many cases, it was based on institutional permission
or access). We began the survey with 1,223 students; 1,143 of
those met the qualifications of being born in 1995 or later.
Individual measurement responses ranged from 614 to 759
for quantitative measurements and 618 to 685 for qualitative
measurements, and declined between earlier measurements
and later ones. Table 1.2. describes the number of responses
analyzed in each measure.

Since demographic questions were included at the end
of the survey, only those who completed the entire survey
responded to the demographic questions, which was 613 parti-
cipants. Table 1.3. outlines the demographic data of those
participants.

Instrument Design

Participants were asked to complete an online survey that
included both quantitative measurements (multiple choice and
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