|

General
Education

ESSENTIALS

A Guide for College Faculty

—4

Paul Hanstedt




Table of Contents
Title Page

Copyright

Series Page

Association of American Colleges and
Universities

Foreword

About the Author

Acknowledgments

Introduction

General Education and Its Relation to the Major

Goals, Objectives, Learning_Outcomes, and
Related Matters

Part One: The Big_Picture

Chapter One: Structuring_General
Education

Distribution Versus Integration
Distinguishing_Interdisciplinarity and Integration




Integrative Components
The Trend in General Education
Conclusion

Chapter Two: Some Examples of
Integrative Curricular Models

Three Curricular Models
Some Additional Models

Part Two: General Education at the
Course Level

Chapter Three: Designing_Effective
General Education Courses

The Course Continuum
Major Courses as General Education Courses: A
Cautionary Tale

Chapter Four: How the Purposes of
General Education Can Reshape a Course

Case Study #1: A Major Course Revised into an
Integrative General Education Course (British
Literature)

Case Study #1.5: General Education and Course
Structure (British Literature—Again)

Case Study #2: General Education and Course
Structure, Continued (Physics)




Case Study #3: A Dual-Purpose Course
Redesigned as a General Education Course
(Sociology),

Case Study #4: Redesigning_a General Education
Service Course (Statistics)

Part Three: General Education at
the Assignment and Assessment
Level

Chapter Five: Designing_Appropriate
Assignments for General Education

Creating_a More Productive Rhetorical Audience
Considering_ Some Alternatives

Further Examples

Mathematics and the Natural Sciences
Breaking_the Mold

Chapter Six: The Chapter You May Want to
Skip

Assessment That Lacks Integrity
Creating Assessment with Integrity

Conclusion

Appendix A: Syllabus for Artistic and
Literary Responses to Science and
Technology




Syllabus

Appendix B: Syllabus for The Way Things
Work: Sky Diving_and Deep Sea Diving

Appendix C: Syllabus for Traveling_ Without
Leaving: Global Sociology

Appendix D: Syllabus for Elite Deviance:
Crime in the Suites
Course Description

Appendix E: Syllabus for Does Gun Control
Save Lives?

Appendix F: Syllabus for Statistics and
Botany

References

Index

Also available from Jossey-Bass and AAC &
U




RN G0

General Education Essentials

A Guide for College Faculty

Paul Hanstedt

Foreword by Terrel L. Rhodes

A A Association
of American

. Colleges and
Universities

D JOSSEY-BASS
A Wiley Imprint
. www.josseybass.com




Copyright © 2012 by John Wiley & Sons, Inc. All rights
reserved.

Published by Jossey-Bass
A Wiley Imprint

989 Market Street, San Francisco, CA 94103-1741—
WWW.josseybass.com

No part of this publication may be reproduced, stored in a
retrieval system, or transmitted in any form or by any
means, electronic, mechanical, photocopying, recording,
scanning, or otherwise, except as permitted under Section
107 or 108 of the 1976 United States Copyright Act, without
either the prior written permission of the publisher, or
authorization through payment of the appropriate per-copy
fee to the Copyright Clearance Center, Inc., 222 Rosewood
Drive, Danvers, MA 01923, 978-750-8400, fax 978-646-
8600, or on the Web at www.copyright.com. Requests to the
publisher for permission should be addressed to the
Permissions Department, John Wiley & Sons, Inc., 111 River
Street, Hoboken, NJ 07030, 201-748-6011, fax 201-748-
6008, or online at www.wiley.com/go/permissions.

Limit of Liability/Disclaimer of Warranty: While the publisher
and author have used their best efforts in preparing this
book, they make no representations or warranties with
respect to the accuracy or completeness of the contents of
this book and specifically disclaim any implied warranties of
merchantability or fitness for a particular purpose. No
warranty may be created or extended by sales
representatives or written sales materials. The advice and
strategies contained herein may not be suitable for your
situation. You should consult with a professional where
appropriate. Neither the publisher nor author shall be liable
for any loss of profit or any other commercial damages,
including but not limited to special, incidental,
consequential, or other damages. Readers should be aware


http://www.josseybass.com/
http://www.copyright.com/
http://www.wiley.com/go/permissions

that Internet Web sites offered as citations and/or sources
for further information may have changed or disappeared
between the time this was written and when it is read.

Jossey-Bass books and products are available through most
bookstores. To contact Jossey-Bass directly call our
Customer Care Department within the U.S. at 800-956-7739,
outside the U.S. at 317-572-3986, or fax 317-572-4002.

Wiley also publishes its books in a variety of electronic
formats and by print-on-demand. Not all content that is
available in standard print versions of this book may appear
or be packaged in all book formats. If you have purchased a
version of this book that did not include media that is
referenced by or accompanies a standard print version, you
may request this media by visiting
http://booksupport.wiley.com. For more information about
Wiley products, visit us www.wiley.com.

Library of Congress Cataloging-in-Publication Data
Hanstedt, Paul, date

General education essentials : a guide for college faculty /
Paul Hanstedt ;

foreword by Terrel L. Rhodes.

p. cm. — (The Jossey-Bass higher and adult education
series)

Includes bibliographical references and index.

ISBN 978-1-118-32185-0 (pbk.); 978-1-118-32953-5 (ebk);
978-1-118-32954-2 (ebk); 978-1-118-32955-9 (ebk)

1. Universities and colleges—Curricula—United States.—
Planning. 2.

General education—United States. I. Title.
LB2361.5H36 2012
378.1'99—dc23


http://booksupport.wiley.com/
http://www.wiley.com/

2012004824

Credits

Chapter 5:

Hollis, Midterm Assignment from “Chemistry and Crime.”
Taught Spring 2011 at Roanoke College, Salem, VA.

Poli, DNA Cartoon Assignment from “How Do Living
Organisms Evolve.” Taught Spring 2011 at Roanoke College,
Salem, VA.

Ramesh, Second Group Presentation Assignment from
“Demystifying Foods: Why We Eat What We Eat.” Taught
May 2011 at Roanoke College, Salem, VA.

Appendix B: Price, Syllabus for INQ 250: Scientific
Reasoning |: The Way Things Work: Sky Diving and Deep Sea
Diving.” Taught Fall 2011 at Roanoke College, Salem, VA.

Appendix C: Mehrotra, Syllabus for INQ 260: “Traveling
Without Leaving: Global Sociology.” Taught Fall 2011 at
Roanoke College, Salem, VA.

Appendix D: Brogan, Syllabus for INQ 260: “Elite Deviance:
Crime in the Suites.” Taught Spring 2010 at Roanoke
College, Salem, VA.

Appendix E: Lee, Syllabus for INQ 240: “Statistical
Reasoning: Does Gun Control Save Lives?” Taught Fall 2009
at Roanoke College, Salem, VA.

Appendix F: Childers, Syllabus for INQ 240: “Statistics and
Botany.” Taught Fall 2009 at Roanoke College, Salem, VA.



The Jossey-Bass
Higher and Adult Education Series



Association of American Colleges
and Universities

AAC&U is the leading national association concerned with
the quality, vitality, and public standing of undergraduate
liberal education. Its members are committed to extending
the advantages of a liberal education to all students,
regardless of academic specialization or intended career.
Founded in 1915, AAC&U now comprises more than 1,250
member institutions—including accredited public and
private colleges, community colleges, and universities of
every type and size.
AAC&U organizes its work around five broad goals:

A Guiding Vision for Liberal Education
Inclusive Excellence

Intentional and Integrative Learning
Civic, Diversity, and Global Engagement
Authentic Evidence

Through its publications, meetings, public advocacy, and
programs, AAC&U provides a powerful voice for liberal
education. AAC&U works to reinforce the commitment to
liberal education at both the national and the local level and
to help individual colleges and universities keep the quality
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Foreword

As a twenty-five-year-plus faculty member, it was a pleasure
to read General Education Essentials; 1 wish | had such a
resource when | began my university teaching career. Of
course | had been an undergraduate student, so | knew
what general education was, what a major meant, electives,
and so forth, but | had no idea that there actually were
concepts and theories that underlay and justified general
education as an important, integral part of a quality
undergraduate education. | thought that general education
was a set of courses students were required to take so we
would be exposed to all the areas traditionally associated
with being a well-rounded, educated person. Therefore, as a
faculty member | simply had to teach my introductory
course as | always did; students could take the course and
learn about the basics of American government and be
much better persons as a result. Little did | know at the
time.

Paul Hanstedt has a deft touch in crafting this book on
general education—that too-often least-valued part of an
undergraduate education. Before students enter college
they are told in a variety of ways that general education is
something to “get out the way” as soon as possible in order
to get on to the really important part of their education—the
major. Hanstedt, though, manages to bring to bear the
latest research on the purposes and impact of general
education for student learning and a whole set of practical
examples and approaches to teaching general education
classes that, together, hold the potential to improve faculty
pedagogy and students' undergraduate experience. As a
long-time faculty member with both domestic and
international teaching experience in large and small



colleges, Hanstedt draws upon his experience in multiple
environments for his insights into reformulating general
education. As a literature and writing professor, he brings an
ease with language and an ability to describe and portray
general education as a living and breathing integral part of
the preparation of students for success in a complex world
of change; a world that also requires our approach to and
representation of general education to change as well.

As the author points out early in this book, change in what
we mean by general education has happened: “Indeed, the
rate of change is such that some would argue the main title
of this book is inaccurate: it's not ‘general’ education we're
after anymore, a term many associate with ‘breadth’ and
that evolves from Enlightenment and Victorian era ideas
about what makes a person cultured. These days, more
often than not, the term of choice is liberal education,
indicating not a left-leaning slant to scholarly thinking but a
sense of what it means to create liberated human beings—
people who are independent and flexible in their thinking
and capable of responding to the demands of a changing
world in civic-minded, deliberative ways.” The need for
change has become an alarm for many.

At a time when numerous reports from academics and the
media are calling for change because U.S. students are not
performing at the same levels as students in other parts of
the world, especially in several Asian countries, many of
those same countries are looking to the U.S. system of
higher education as the answer to the shortcomings in their
own graduates as identified by the business leaders in their
own countries. Hong Kong, Japan, and Korea are all
introducing general education into their baccalaureate
degree programs because they believe that general
education provides U.S.-educated students with the creative
and integrative skills their own students lack—skills
essential to be competitive in a rapidly changing world



economy that demands more versatile and innovative
abilities than they are finding among their own country's
college graduates.

Not only does this book present a cogent argument for the
central role general education plays in an undergraduate's
education; it also deconstructs what this more sophisticated
and useful conception of liberal education means for faculty
who are engaged in teaching the courses that comprise
general education programs across the country. It is still the
case that preparation of new faculty in graduate programs
usually contains nothing about general education, liberal
education, or the critical role they can and need to play in a
student's higher education. Nothing prepares new faculty to
understand what it means to teach a course included in the
general education program and how it needs to be different
from a course that primarily serves as an introduction to a
content area. Nor is there anything in graduate preparation
of faculty to suggest that general education courses
shouldn't be only introductory courses. Advanced courses,
including capstone courses, can be and need to be part of a
general education program if students are to develop the
skills and abilities necessary for success.

In this concise guide for college faculty, readers will
encounter a cogent argument for a contemporary liberal
education—the big picture—followed by an examination of
the courses that often comprise the curriculum of general
education, and finally a look at the critical importance of the
assignment in achieving the purposes of a reconceived
program. A third to a quarter of most undergraduate
curricula is composed of general education requirements,
yet to hear my faculty colleagues discuss general education,
its primary role is to expose students to the breadth of
knowledge associated with the well-rounded, educated
person. This is an outdated and unexamined notion that
ignores both the fact that today's students have no problem



having access and exposure to an incredibly broad array of
knowledge and content, and the recognition that having
students take a collection of mostly introductory courses
does little to enhance a student's educational understanding
of important disciplines, traditions, and intercultural or civic
understanding beyond being able to answer television game
show questions.

In Part Two, the author moves beyond the theoretical and
conceptual basis for liberal education and provides
strategies and a rationale for designing courses and building
intentional programs of study within a general education
program. General education is a program of study not unlike
disciplinary or interdisciplinary majors. The author argues
that general education deserves the same attention and
consideration as any organized field of study. Indeed,
general education does much of the heavy lifting in
grounding and building the essential learning outcomes that
both faculty and employers have firmly concluded are

necessary for student success as citizens and employees.l
To illustrate the arguments for an intentional approach to
general education, the author provides examples of colleges
and universities that have been successfully establishing
coherent general education programs.

In Part Three, the author turns his attention to two of the
book's most important components of powerful general
education  programs—assignments and  assessment.
Research on student learning and pedagogy has concluded
that a significant reason students often do not demonstrate
learning around particular topics or issues is because they
were not clearly asked to demonstrate the desired learning.
In other words, the assignment was not constructed in such
a way that it asked for demonstration of the learning being
expected by the instructor. Teaching and learning centers
across the country have been stressing to faculty the



importance of developing clear and focused assignments for
many years.

Coupled with the reconsideration of assignments to
enhance learning, the emergence of new approaches to
assessment have begun to reinforce the usefulness of
assessments that can provide evidence of student learning,
or its lack, that faculty members can actually use to improve
their classroom pedagogy and effectiveness. Assessment no
longer needs to be something that is imposed from the
outside for accountability reporting, but is becoming a
valuable teaching resource for enhancing student learning
and faculty success. Campus-level evidence is emerging of

the positive usefulness and impact of good assessment.2

General Education Essentials does what previous books on
general education have not been able to do. This book
manages to provide a compelling theoretical framework for
the principles and practices of liberal education necessary
for college graduates in the twenty-first century; to connect
the theory to examples of faculty-led implementation on
different types of campuses; and to do so in a style and
manner that is readable and useful for the typical faculty
member who may have limited exposure to or interest in
general education. Full-time and part-time faculty in any
discipline and at any size campus with any type of mission
can pick up this volume and learn something that will help
her or him improve teaching and learning. If an entire
campus embraced the contents of this book, their general
education program could be transformed and the
performance of their students enhanced.

| wish | had had this book when | was starting my own
teaching career. | would have been a better teacher, and my
students would have been better prepared for life after
college.



Terrel L. Rhodes

Vice President for Curriculum, Quality, and Assessment

Association of American Colleges and Universities

1 College Learning for the New Global Century. 2007.
Washington, D.C.: Association of American Colleges and
Universities.

2 “Assessing Liberal Education Outcomes Through VALUE
Rubrics.” Peer Review. Fall/Winter 2012. Association of
American Colleges and Universities.
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Introduction

Perhaps it's best to begin by stating the obvious: today's
faculty are busier than ever before. In the past few decades,
research and publication expectations at universities at
most B.A.-, M.A.-, and Ph.D.-granting institutions have gone
up. Teaching loads, by contrast, have not gone down.
Indeed, with tighter budgets, chances are that faculty will
see more students, not fewer, in their classrooms. And with
new initiatives ranging from assessment to diversity to
green campuses, the degree to which faculty are expected
to serve on departmental and university committees, advise
students, and perform other forms of service has generally
risen.

In addition, lately academia seems to be taking its cues
from corporate America and embracing paradigm shift at a
dizzying rate. Every year it seems that the administration
comes to the faculty with a new catchphrase, an altered
mission focus, a new five-year plan. It's not uncommon for
faculty facing an institutional discussion of “curricular
change,” “curricular revision,” “core development,”
“general education,” “liberal education,” or “integrative
learning” to find themselves groaning inwardly and thinking,
Oh, no. Here we go again.

Or maybe not. Maybe some of us—graduates of liberal arts
institutions perhaps, or those in a field that embraces
interdisciplinarity, or maybe just those who are broadly
curious—have a different response. These folks may
remember with fondness the startling realization they had in
a required class outside their intended major, or the spark of
connection they experienced when they understood that
what was happening in the mathematics class and the
philosophy class were not so very different.



In the end, it probably doesn't matter how we respond,
intellectually or emotionally, to the possibility of curricular
change because chances are, it's going to happen. Every
year the American Association of Colleges and Universities
hosts a general education workshop, offering teams of
faculty the opportunity to spend five nights in eight-by-
twelve cinderblock dorm rooms and five days discussing
curricular revision with their colleagues and experts in the
field. And every year universities from all over the world
have their applications declined because there isn't space to
accommodate everyone who is interested.

The reasons for this surge in interest in curricular revision
are many and are covered in detail in Chapter One. Suffice it
to say, though, that much of it has to do with the
recognition that the world is changing dramatically and
quickly and that the old ways of doing things might not be
effective enough anymore. Indeed, the rate of change is
such that some would argue that the title of this book is
inaccurate: it's not “general” education we're after
anymore, a term many associate with breadth and that
evolved from Enlightenment and Victorian era ideas about
what makes a person cultured. These days, more often than
not, the term of choice is liberal education, indicating not a
left-leaning slant to scholarly thinking but a sense of what it
means to create liberated human beings—people who are
independent and flexible in their thinking and capable of
responding to the demands of a changing world in civic-
minded, deliberative ways.

So what does this mean for the people who teach the
classes, serve on the committees, and do the scheduling for
the next term and the term after that? Quite a bit, actually:
it means new opportunities and new challenges. It means
lots of discussions with colleagues in their own and other
departments; it means some heated debates, some



anxieties, and some new insights that may cause us to look
at our work and our students in different ways.

Most of all, though, it means something of a learning
curve. There are new terms, new assumptions (often
counterintuitive), new data, new methodologies. And while
we'd like to think that university faculty would by nature be
inclined toward lifelong learning and adaptation to change,
when it comes to engaging in an entirely new way of
thinking about our work, some of us may be resistant.
Perhaps it's because we're so busy or bound to tradition but
as one scholar pointed out at a workshop | once attended,
“Statistically faculty are more likely to leave their spouses
than change institutions.” In short, we like our jobs the way
they are.

The purpose of this book is not necessarily to alleviate any
anxieties we might have about general education, liberal
education, or curricular change, though that would be a nice
by-product. Rather, | designed and wrote this book to give a
quick introduction to current trends in general education
reform, as well as a sense of its implications for our work,
particularly in the classroom.

General Education Essentials: A Guide for College Faculty
is divided into three parts, moving from macro to micro. The
titles of each part pretty much speak for themselves. Part
One, “The Big Picture,” discusses curricular design overall,
the trends and options, and why general education is
evolving the way it is.

Part Two, “General Education at the Course Level,” looks at
the implications of this evolution for our work in the
classroom: how will it affect syllabi, content, what we do and
don't cover in the classroom? As with Part One, Part Two
consists first of these ideas in the abstract and then offers
several illustrations designed to clarify and spark instructor
thinking.



