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In my four decades as a higher educator the full realization of
“students helping students” has been dawning on me gradually,
but powerfully and persuasively. And now, in what my friend
Betty Siegel calls the “wintering into wisdom” phase of my life,
I can safely posit that I believe the most important generic strategy
that colleges and universities can adopt to increase student success
is one that greatly increases intentional efforts for “students
helping students.” How did I come upon this position?

For me, this epiphany began when I was in college. I wrote
about this in November of 2009 in a blog entitled “Power to the
Peers.” I insert this now in this foreword to Fred Newton’s and
Steven Ender’s important second edition of Students Helping
Students to serve as my foundational introductory comments on
this important work.

Power to the Peers!

The ring of the header above has to reveal that I am a
child of the 60s with its evocation of “power to the people.”
I confess: I am. That was the period in which I acquired my
idealism which drives me still. I was inspired by President
Kennedy, Martin Luther King, the early feminist thinkers
and leaders, the Civil Rights and Women’s Rights
movements and the anti-war movement, in which I
participated after I completed my own tour of military
service, honorably and with gratitude. Anyway, to the point
of this blog: students have always had power.



Foreword

Decades of good research has determined that the
single greatest influence on college student decision
making during the college years is the influence of other
students. This is one of those things like the students
working in college phenomena. We can’t beat it. Why not
join it? This is to say, once you recognize the enormous
influence of students on students, the logical conclusion
should be we need to try to influence this by putting the
students we want to influence other students into positions
of influence to do just that.

Inspired by uses of “peer mentors” in first-year
seminars that I saw at such places as Baldwin-Wallace
College (Ohio) and Kean University of New Jersey, I
decided in 1991, when I was the Executive Director of
University 101 at the University of South Carolina, to
personally be the first 101 instructor to use a “peer
mentor” as a test case. It was a wonderful experience. I am
indebted to my peer leader, Ms. Lisa Huttinger, for giving
me and my students such a wonderful experience. And
then I became even more indebted to my Co-director of
University 101, Professor Dan Berman for picking up the
ball and creating our powerful peer leader program at
USC. Today, over 175 sections of the course annually have
a peer leader.

I say “even more indebted” because my colleague,
Dan Berman, had been a sophomore at Marietta College in
1961, when I was a floundering first-year student also at
Marietta. And it was his spontaneous and generous
reaching out to influence me, by showing me how to take
lecture notes, and select really engaging professors, that I
attribute more than anything else to getting me off
academic probation. I often think were it not for my own
“peer leader” I would never have been able to stay in
college, and then go on to help other college students. So,
by all means: Power to the peers!
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Newton and Ender have provided us with a new manual that
can tell both us and our students everything we needed to know
about why students should be empowered to help students by
being placed in official positions of institutional influence, and
then how to influence students positively and realize concomitant
personal growth and learnings themselves. This work reaffirms
my own learnings on my journey that has led me to conclude
that an intentional strategy for students helping students
should be the foundation of institutionalized efforts to improve
student success.

As indicated in my blog above, this learning journey for me
began with my own college experience with that life transforming,
serendipitous encounter with an upperclass student who literally
“saved” me, a failing first-year student.

It was later, in my senior year in college, that I learned the
next two lessons about students helping students. The first came
when a fellow student shared with me an all time best-seller
book, Erich Fromm’s The Art of Loving. Reading the manuscript of
Students Helping Students reminds me of this lesson because of the
pedagogical emphasis that Newton and Ender put on the idea
that students must first know themselves before they can fulfill
their potential to help others, particularly their strengths and
weaknesses, and how those are revealed in interactional contexts
with other students. Comparably, Fromm argued influentially
that before any person (e.g., college student) can “love” another,
she or he must first have attained sufficient self-esteem to have
developed the capacity for self-love and respect.

My second lesson that senior year was my experience as a
student government leader, the founding chair of a student judi-
cial system that aspired to root out academic dishonesty and raise
academic standards. This was, I sincerely believed, in the name of
students helping students. And I found that of all my experiences

in college, this was by far the most powerful. Student government
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interactions gave me a relatively risk-free laboratory to apply
most all the skills I had been learning in my liberal arts
courses: critical thinking, problem solving, persuasive writing
and speaking, and more.

Several years later, I really had the opportunity to see an
analog to “students helping students” when I had the good
fortune to be drafted during my own graduate school education,
into the U.S. armed forces. It was during the military that I saw
as I never had before the learning and personal growth value that
derives from giving the lowest-status members of the organization
(young, entering troops = first-year students) responsibility. 1 saw
the transformative power of giving and taking responsibility,
literally responsibility for the lives of others and millions of
dollars worth of property. And after my military service, that is
exactly what I have seen for students whom we place in official
positions of authority to help other students: responsibility is
the most powerful teacher.

I have to ask, but don’t have time in this brief foreword to
answer: why don’t we give students more responsibility? Students
Helping Students gives us plenty of answers for why and how we
should. One fine thinker I discovered on my own professional
journey is my namesake but no relation, Phillip Gardner, who
leads the Collegiate Employment Research Institute at Michigan
State University. Phillip Gardner is a foremost researcher on what
happens to recent college graduates in positions of employment.
He has even studied why some recent college graduates lose their
first job after college. The most common reason: “failure to take
initiative.” I believe that if we included more deliberate learning
experiences for students from “students helping students” that we
could produce more graduates who definitely know how to take
initiative.

Another very influential thinker, and practitioner, that I have

discovered in my career is a scholar and teacher whom I fondly
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refer to as the “guru of service learning”: Professor of English
Edward Zlotkowski of Bentley University. It was Edward and
his writing and speaking about the transformative educational
influence of service learning who really got me to realize that the
root of this influence on student development must rest in what
Zlotkowski calls “reflection.” This is identical to the case that
Newton and Ender make for an essential component of peer
leader training to be what they call “reflection.” This argues for
the necessity of having students reflect on their own learnings
from the challenges they have faced in college and how those have
been connected to personal learning, growth, and change. That
reflection process becomes inextricably connected to the intro-
spection process that the authors also argue is an essential part of
the peer leader training component. I believe that the more we
teach, encourage, insist, that students practice reflection and
introspection, the higher their level of engagement will be in their
remaining college courses and career.

I had been in my career for over twenty years, working on
the so-called “first-year experience” reform movement, when I
launched another Don Quixote crusade for what I called “the
senior year experience,” which was also the title of a 1998 Jossey-
Bass book. In the process of editing that work I discovered another
fine scholar, Professor Ed Holton of Louisiana State University.
Holton enlightened me by his persuasive analysis of how the
cultures of most postcollege work environments are different
from, and in many ways not compatible with, the cultures of most
colleges and universities, which prepare students to enter those
postcollege environments. In college students are not required
to exercise nearly the same levels and extent of responsibility
that they must exhibit immediately after college. In college
they are told precisely what they must do, when, and how. This is
frequently not the case in the world of employment, where there

is much more ambiguity and space for personal differences in
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initiative. Students Helping Students appeals to me because I think
we educators must do a better job of giving students more mean-
ingful responsibilities, through helping and leading others, before
they leave college for the real world of work. In that sense, college
could also become the “real world of work.”

As I write this foreword, I do so living near a small North
Carolina town, Swannanoa, which is the location of one of the
very few remaining “work colleges,” as they are known in American
higher education: Warren Wilson College. Here the students
do virtually everything to keep the college operating and fellow
students nourished: they grow and prepare the food, maintain the
grounds and physical plant, and far more. Each student has an
academic and a work curriculum and both are regarded as equally
important. There is a chief academic officer and a “dean of work.”
This is the ultimate attainment of “students helping students.”
It occurs to me that a fallout from the Great Recession may be
to encourage more institutions to return to more of the practices
of the work college, an environment where all students help all
students. Just think of the combined cost savings and learning
outcomes with real-life transfer values. Students Helping Students
could show the way.

Well, this is surely enough of my reflection and introspection
on why colleges ought to invest more intentional educational
energies into placing more students in more positions of author-
ity to help other students; and why we should provide the inten-
tional training and support to accomplish this. I am persuaded
that this could truly leverage and increase student success.
Students helping students is a process to fulfill the potential
for college as both a time and context for students to explore
and develop their potential for helping themselves, others, our
communities, and society. Now you just need to experience Fred
Newton’s and Steven Ender’s Students Helping Students for yourself.
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The use of this book by our students could truly be individually
and institutionally life transformative. Best wishes on your own
higher education journey of which students helping students is

such a fundamental part.

Jobn N. Gardner
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The world was still celebrating the new millennium when Students
Helping Students was released in the first edition. We were anticipat-
ing that higher education was entering an exciting era of new
technology, increasingly diverse students, and expanded opportu-
nities for connecting people with common interests all across the
globe. We knew that peer educators were going to be an important
part of our colleges and universities entering the new age. Who
would be better prepared to deal with change and adjust to new
challenges than those in the generation of change?

During the past ten years many milestones have occurred:
the tragedy of 9/11 and the shock of vulnerability, followed
by war in Iraq and Afghanistan. Mark Zuckerman introduced
Facebook and within months millions of students joined the new
social networking club. Our libraries became 90 percent accessible
from a student’s room two thousand miles away during a semes-
ter abroad. Tuition costs more than doubled at many institutions,
an African American became president, tragic violent events
occurred on major college campuses, and student demographics
grew to represent more diversity than at any time in history.
As we predicted, the decade was filled with change, even if we did
not anticipate the specific changes that occurred.

Has change also taken place with peer educator roles and
responsibilities on campus? The first task of our revision was to
investigate the changes taking place for students serving in helping

and educating roles with their fellow students. Data were readily
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accessible from our own campus, from colleagues around the
country, and from students, the Internet, and current journals.
A Google search turned up over 500 descriptions of peer educa-
tion programs in nearly every service or academic unit possible on
a college campus. A colleague working in Residence Life indicated
that over 10 percent of residents served in peer educator positions.
At another institution an estimate was made that over 30 percent
of the students had actively participated in service projects during
an academic year. Three trends were identified: the proliferation
of peer educators in a wide range of service duties; the expansion
of service delivery methods to include not only direct contacts but
also electronic blogs and social networking and interactive Web
sites; and the growth of peer leadership into social consciousness
movements, such as matters of campus safety, advocacy for sound
ecology, and responsible community. These trends are discussed
further in Chapter One.

ADDITIONS AND IMPROVEMENTS
TO THIS EDITION

Updating for current trends and reporting new information and
research were major reasons for revision. Feedback and experi-
ence from the first edition indicated that we could make some
key improvements. Students today are active learners wanting
more examples of real situations and more engagement through
activities; also, conceptual maps are helpful when there is a need
to explain the big picture. This edition has included many new
examples, mostly collected from students in peer educator classes
who have offered their stories as a part of training. A number of
activities have been added as well so that you, the reader, can
make your own story part of the learning. Each chapter now con-
tains figures and graphs that illustrate many of the key points in

XX



Preface

that section of the book. We want the experience offered in the
book to be engaging and an enjoyable part of your training.
Another addition is a new chapter that provides several examples
of peer educator programs in a variety of service areas. These
are used as illustrations of the breadth of possibilities for peer

educator service.

USE OF THE BOOK

Students Helping Students may function as a training manual
and also as a resource guide for those in preservice or in-service
preparation as peer educators. We have found that it may also be
used as part of training for leadership classes training for service
learning, or for paraprofessional or entry level staff training in
staff positions that do not have formal specialized training in a
social service or student service field.

The book is designed to utilize what is described as a
reflection model, at work when you see the terms what, so what, and
now what. You will go through the steps of explaining the basic
principles of a concept (what), reflecting upon what this means to
you and the situation of concern (so what), and anticipating how
to apply and utilize the what in a real life situation (now what).
Each chapter provides opportunity to go through this reflection

process.

STRUCTURE OF THE BOOK

The book comprises eleven chapters. The first four provide the
core helping foundation and personal knowledge that we believe
are necessary for later skill development. As we have said, compe-
tent helping people first know themselves and the personal
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strengths and weaknesses they bring to the helping relationship.
With this concept in mind, the first four chapters require you to
be somewhat introspective in regard to yourself, the world around
you, and your communication skills as a helping person.

In Chapter One, “Peer Educators on the College Campus,”
we present an overview of the role you are taking up. We review
the extent to which peer interventions are used on college cam-
puses and how peer programs have been effective. We introduce
the model of training and ask you to reflect upon how this experi-
ence will impact your own life.

As a peer educator, you will be assisting other students who
are facing personal challenges of all types. In Chapter Two,
“Student Maturation and the Impact of Peers,” we explore
the types of personal changes and challenges most college-aged
students experience. We explore the concept of challenge-
and-response dynamics as it relates to and stimulates personal
change. In this chapter, we encourage you to reflect on your
own development and maturation level, assess your strengths,
and consider strategies to improve areas that you note for
improvement.

Chapter Three, “Enhancing Cultural Proficiency,” is
extremely important to the understanding of culture and diversity
of cultures and their impact on our interactions and very exis-
tence. We are a multicultural society to which people bring their
various worldviews. It is important that we know and understand
ourselves as cultural beings in order to understand and respect
the many issues of diversity.

In Chapter Four, “Interpersonal Communication Skills:
Creating the Helping Interaction,” we explore the significance
of effective listening and responding skills, emphasizing both
verbal and nonverbal communication patterns. Core helping
areas of empathy, respect, and warmth are defined. Basic responses

in helping interactions are explained with specific examples.

XXii



Preface

Most important, you will learn that helping others with personal
concerns is accomplished by being a competent, empathic,
nonjudgmental listener.

In Chapter Five, “Problem Solving with Individuals,”
we cover the topic of assisting others through the use of active
problem-solving approaches. We also present the integration of
communication skills with a problem-solving model, as well as
other specific problem-solving techniques.

We present an overview of how groups develop and function
in Chapter Six, “Understanding Group Process.” In this chapter
we challenge you to heighten your awareness and subsequent
attention to group communication patterns, normative behavior,
decision processes, cohesion, and individual coordination toward
group task. Attention to group process is a major ingredient in
improving the functioning level of a group.

In Chapter Seven, “Leading Groups Effectively,” we look at
the necessary characteristics of being an effective leader, as well as
covering the very practical nuts and bolts of conducting produc-
tive group meetings and making group presentations. We also
explore skills and methods for organizing, facilitating, and solving
problems.

We provide examples of applying the peer intervention
model to academic success in Chapter Eight, “Strategies for
Academic Success.” This is the only chapter that demonstrates
an in-depth application of how peers may offer service toward a
specific area of outcome. The chapter serves as an example of
implementation, using as a topic academic success, which is a goal
common to all students.

In “Using Campus Resources and Referral Techniques,”
Chapter Nine, we offer an overview of the process for helping
students locate resources and making appropriate referrals to
these resources. Among the discussed resources are physical

support services and Internet and electronic resources.
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In Chapter Ten, “Ethics and Strategies for Good Practice,”
we introduce the need for standards of ethical behavior
and discuss the issues of conduct that a peer educator might
encounter.

As noted previously, we added Chapter Eleven, “Examples of
Peer Education Programs in Higher Education,” to present a
range of examples of how peer educators function in a variety of
services. This edition also provides a glossary as a resource aid.

As you begin the process of learning effective helping skills
we encourage you to explore yourself and your potential for the
future. It is the same exploration and encouragement that you
will give others on a daily basis in your role of peer educator. We
hope you find both training and serving others to be as exciting
and personally relevant as we have in our own lives. You are in a
position to make a difference in the life experience of others. We
challenge you to make the most of the exciting life experience.
Enjoy the ride!
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